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Learning Outcomes

Participants will be able to

* Articulate the key distinct transition concerns facing
first- and second-year students.

* Write learning goals for co-curricular sessions
appropriate for the audience.

* Apply a Understanding By Design based design model
to the design of co-curricular, single-occurrence

Instruction sessions.






Presenter
Presentation Notes
Students will navigate the transition differently based on a number of factors including situation, self, support and strategies.


Academic preparation and competence
Establishing and maintaining interpersonal relationships, sense of belonging
Finding campus resources
Understanding culture of higher education
Physical and emotional well being
Gaining multicultural awareness, exploring identity
Managing independence/time management

Source: Upgraft, M. L., Gardner, J. N., Barefoot, B. O., et al (2004). Challenging & Supporting the First Year Student. Jossey-Bass, San Francisco. 


Secopgefedr

- e o e P A - B i
L - el
e R

— Nt L g SR Sy
""‘-"“H%!m - F——— et —

o
e

-
.



Presenter
Presentation Notes
Characteristics of the Sophomore Slump:
Novelty, mystery and excitement of freshman year dissipates
Special attention and support received as first year students is now directed toward the new first year class
Increased pressure, but decreased support
General enthusiasm about college might diminish
Friendships shift –how will they be sustained?
Residential adjustment –broader housing options more spread out across campus

These are areas where 2ndyear students need assistance:
Academic–explore/declare major/minor, begin connecting with faculty, explore academic and study abroad options, see interconnectedness with classes
Extracurricular Involvement –sometimes instant leaders of student groups, try a new group or step into leadership role 
Connections/Community –“real” friends begin to show themselves, traditional residence halls foster community building
Career Planning –explore internships/careers, identify career options based on skills and interests/major


Schaller’s Four Stages of Sophomore Development
1. Random Exploration
2. Focused Exploration
3. Tentative Choices
4. Commitment





Presenter
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There is some overlap too. What overlap do you see?

Remember, Students will navigate the transition differently based on a number of factors including situation, self, support and strategies.


Developmental readiness: ability and motivation to attend to, make meaning of, or appropriate new knowledge into one’s long term memory structures
Student in my cohort who said he wanted to get out of STEP what he missed in survey and FYSS

Big place; haven’t had that challenge yet..
Research assignments
Students who change majors, esp between colleges





Who is the audience?



Presenter
Presentation Notes
FYSS Only
So Much More Than Books! University Libraries Can Make Your Life Easier
Droppin’ Science: Introduction to Hip Hop Research
Buckeye Stroll: A Historical Walking Tour of OSU
Where's Woody? The Library Orientation Game
STEP Only
Students as Creators, Consumers: Share your ideas, Know your rights
Guidelines for Keeping a Good Lab Notebook
Prepare, Present, and Preserve: Moving Your Research Posters from Physical to Digital
Seeking Multiple Stories: Information Skills for Global Citizenship
 
Both FYSS and STEP
Join the Research Conversation
Fight the Fake: Combating Deceptive Media with a Fact-Checking Mindset
A+ Research: Where Do You Start?
A+ Research: Help for Your Writing Assignments
A+ Research: How Do You Find Sources?
A+ Research: Selecting the Right Resources without Having to Read All of Everything First
 
Pause and reflect on a workshop you want to design.
WHO IS THE AUDIENCE OF YOUR WORKSHOP?
Note needs and traits to keep in mind from our previous discussion
 



Understanding by Design
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Instructional design process out of field of education
Grant Wiggins and Jay McTighe are experts in curriculum design and assessment at the national and international levels. They are leaders in the assessment reform movements of the late 1990’s. 
Published Understanding by Design in 1998.
This is an educational design framework, not an educational program.  As such is focuses on process and ways of thinking and approaching the design of learning experiences.
It has been adopted in K-12, higher education and in the development of learning organizations 



Backward
design
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desired
results.
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acceptable
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Plan learning
experiences
and instruction.
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Identify the desired results of the instruction.  [This is the hardest step.]
Questions to help you consider this:
What do you want students to be able to do?
What do you want students to be able to explain?
Why is this important? 
What is the big idea behind these goals? 

Assessment: What does learning look like?
 



What is your Big ldea?
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Big idea examples
Library  has resources to help them beyond books and study space.
Different formats take different paths to existence.
Scholars converse through publications
Library has lots of people and services to help them
Information has value


Misconceptions 
Find everything in Google
Getting help with finding resources is cheating
Librarians will give them the exact sources they need

USING Worksheet, think about and note the big ideas you wish to teach in your session.



Stages
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Step 2 = Assessment.
How will you  know students have achieved the learning?

Step 3 = Designing the learning experiences


WHERETO Framework for learning planning

*Where, Why, What

*Hooked

*Explore and Experience

* Rethink, Rehearse, Revise, Reflect
*Evaluate

*Tailored

*Organized
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Will the students know WHERE they are going? WHY the materials is important and WHAT is required of them?
Will the students be HOOKED and  HELD to engage in the big ideas?
Will the students have adequate opportunities to EXPLORE and EXPERIENCE big ideas and receive instruction to EQUIP them for the required performances?
Will the students have adequate time to RETHINK, REHEARSE, REVISE, REFINE and REFLECT on their work based on timely feedback?
Will the students have the opportunity to EVALUATE their own work, reflect on their learning and set goals?
Is the learning plan TAILORED and FLEXIBLE to address the interests and learning styles of all students?
Is the learning plan ORGANIZED and SEQUENCED to maximize engagement and effectiveness?


QID-Iow might students DEMONSTRATE and PRACTICE
understanding of the big idea?

What is the HOOK?
How will your ORGANIZE the learning
ENGAGEMENT?

D optimize
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Hook examples:
Where’s Woody game
Student story in Join Research Conversation
Start with format sorting and ID activity

Demonstrate and Practice examples:
Using Scopus to find people doing research in areas of interest 
Taking pictures of their completion of tasks
Categorize and ID audience of materials

Organize for Engagement
Build to doing own searching for mentors in Join the Research Conversation
Tasks in Where’s Woody are grouped w/like tasks or categories w/different point values; students choose the order they do them

YOUR TURN. Use the worksheet to brainstorm ideas for your workshop.



Note things that are
strong in the plan
session.

Make suggestions
beginning with, “If it
were my session, |
might...”
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Questions?

Thank you
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